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Tolworth School Reading Policy 

 

At Tolworth School we aim to provide a language rich environment where we can introduce 

children to books as a source of pleasure and knowledge that will continue throughout life. 

We strive to foster a love of books and of reading from children’s entry to the School. 

Children will access this environment both by listening to a range of texts being read and by 

learning to read, with increasing fluency, accuracy and understanding. These books will be 

appropriate to each child’s individual capabilities and interests. We recognise that speaking 

and listening skills are vital to early reading development and are integral to the teaching of 

phonics knowledge and application. 

At Tolworth School we follow guidance from ‘The National Curriculum’, ‘Letters and Sounds’ 

and ‘Development Matters’ documents when teaching reading. We supplement the 
progression from Letters and Sounds with additional materials from ‘Letterland’.  Our school 

teaches the children a variety of reading strategies including phonics, whole-word recognition 

and reading for meaning.  Books that children take home to read are from a range of published 

reading schemes and are organised using the ‘Book Band’ system. This coloured coded system 

is linked the phase of phonics that the children is learning.  Children are encouraged to choose 

a book to read from those at their level. Sets of books are used for group guided reading 

sessions in class. The teacher assesses when a child is ready to move to another level.  These 

phonic phases and book banded levels support reading development until children are 

sufficiently fluent and independent in their reading.  Children read to staff and volunteers, and 

reading is monitored closely.  Assessments are made each term to measure progress. 

The phonic phases that we teach are as follows: 

 New Sounds Tricky Words 

Phase One 

Nursery 

Phase One of ‘Letters and Sounds’ concentrates on developing children's speaking and listening skills 

and lays the foundations for the phonic work which starts in Phase 2. The emphasis during Phase One 

is to get children attuned to the sounds around them and ready to begin developing oral blending and 

segmenting skills. 

Phase Two 
Reception 

Set 1: s, a, t, p 

Set 2: i, n, m, d 

Set 3: g, o, c, k 

Set 4: ck, e, u, r 

Set 5: h, b, f, ff, l, ll, ss 
 

to 

the 

no 

go 

I 

into 
In Phase Two, letters and their sounds are introduced one at a time. A set of letters is taught each week. The children 

will begin to learn to blend and segment to begin reading and spelling. This will begin with simple words such as cat, pin 

etc…. 
 

Phase Three 
Reception 

Set 6: j, v, w, x 

Set 7: y, z, zz, qu 

Consonant digraphs: ch, sh, th, ng 

Vowel digraphs: ai, ee, igh, oa, oo, ar, or, ur, ow, oi, 

ear, air, ure, er 

  

 

he, she, we, me, 

be, was, you, they, all, 

are, my, her 

By the time they reach Phase Three, children will already be able to blend and segment words containing the 19 letters 

taught in Phase 2. Over the twelve weeks which Phase 3 is expected to last, twenty-five new graphemes are introduced 

(one at a time). 

Phase Four 
Reception/Year 

One 

The main aim of this phase is to consolidate the children's 

knowledge and to help them learn to read and spell words which 

have adjacent consonants, such as trap, string and milk 

said, have, like, so, 

do, some, come, were, there, 

little, one, when, out, what 
 

By Phase Four children will be able to represent each of 44 phonemes with a grapheme. They will blend phonemes to read 

CVC words and segment CVC words for spelling. They will also be able to read two syllable words that are simple. They will 
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be able to read all the tricky words learnt so far and will be able to spell some of them. This phase consolidates all the 

children have learnt in the previous phases. 

Phase Five 
Year One 

In Phase Five, children will learn more graphemes and 

phonemes. For example, they already know ai as in rain, but 

now they will be introduced to ay as in day and a-e as in 

make. This will take time to use and apply these and children 

will need time to experiment with their spelling. 

Alternative pronunciations for graphemes will also be 

introduced, e.g. ea in tea, head and break. 

ay, ou, ie, ea, oy, ir, ue, aw, wh, ph, ew, oe, au, ey, a-e, e-e, i-e, 

o-e, u-e 
 

 
oh, their, people, Mr, Mrs, 

looked, called, asked, could 
 

Children entering Phase Five will already be able to read and spell words with adjacent consonants, such as trap, string 

and flask and be able to spell them. They will also be able to read and spell polysyllabic words such as bonfire, playing, 

shouting. 

With practice, speed at recognising and blending graphemes will improve. Word and spelling knowledge will be worked 

on extensively. 
 

Children in Year One undertake a Phonics screening check in June. This is carried out by the child’s class 

teacher in a quiet and informal manner so that your child feels comfortable and relaxed. For any child that 

does not meet the required standard the school puts into place interventions to support them at home and 

at school in the areas identified from the screening check.  

Phase Six 
Year Two 

Children will be able to read many familiar words automatically. When they come across unfamiliar 

words they will in many cases be able to decode them quickly and quietly using their well-developed 

sounding and blending skills. With more complex unfamiliar words they will often be able to decode 

them by sounding them out. 

Suffixes will be introduced as well as basic grammar strategies. 

- s, es, ing, ed, er, est, y, en, ful, ly, ment, ness, en 

 
 

 At this stage children should be able to spell words phonemically although not always correctly. In Phase Six the main 

aim is for children to become more fluent readers and more accurate spellers.  
 

In the early stages, children are encouraged to retell familiar stories using pictures as prompts 

and to begin to recognise familiar letters (learnt through our systematic teaching of phonics) 

and key words within the text. A wide range of fiction and non-fiction books, available to the 

children in their classrooms and in the library and library bus, supports this love of books, as 

do ‘big books’ and interactive books which teachers and Early Years practitioners use to 

model reading skills. 

Children should read from a wide range of genres, fiction and non-fiction, including; stories, 

poems, plays, dictionaries, encyclopaedias and non-fiction topic books. Some of the reading 

will be of the children’s own work. The texts read should be stimulating and imaginative 

relating either to children’s own experience or to extending their knowledge. 

Children need to read: 

 For enjoyment and pleasure 

 As a means of communication 

 To take their place and achieve in a literate society 

 To find out useful information 

 
For children to achieve these aims we need to: 

 Provide a wide and varied selection of good quality books, both fiction and non-fiction 

 Teach children that reading is a whole process involving the use of visual, contextual and 

phonic clues to make meaning 

 Allow children time to develop preferences in reading 

 Encourage parents to support their children by sharing the books they take home to read 

and noting this in their Reading Record a minimum of three times per week 

 
The children should learn to: 
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 Appreciate the significance of print and understand that pictures and logos can also convey 

meaning 

 Build up an increasing sight vocabulary 

 Use a wide range of strategies when reading including phonic, contextual, picture and 

graphic clues as well as grammatical knowledge 

 Use expression when reading aloud to give added meaning to the listener 

 Read silently 

 Discuss what they have read referring to the characters plot and setting 

 Make use of indexes, contents, glossaries, headings and captions when using reference 
books 

 

Teachers should plan activities that involve: 

 Reading aloud from fiction, non-fiction or poetry daily 

 Using story tapes as an alternative 

 Giving children an opportunity to discuss their current reading with the teacher or 

another adult 

 Giving children time to become involved in their reading 

 Provide opportunities for sustained silent reading 

 Read different versions of a story to compare and contrast 

 Provide opportunities for children to read in pairs 

 Plan stimulating Guided Reading Sessions to develop reading skills for pupils working at a 

similar level of comprehension 

 

The teacher role should be: 

 A responsive and interested listener to children reading their own writing and chosen 

texts 

 An organiser of opportunities to read with other adults and children 

 A partner/guide in discussion of reading experience 

 A support – to help children use all available cues to make sense of their reading 

experience and to teach a range of strategies for decoding and understanding the text 

 A monitor of reading development through use of Home/School Reading Record book: 

school adults should write a minimum of one entry per week 

 A recorder of progress 

 Facilitator of Guided Reading Sessions that engage the whole group 

 

Book Corner 

All classes should have a high quality book corner with a wide variety of books – both fiction 

and non-fiction, and including plays, poems, books made by the children, dictionaries, 

encyclopaedias, atlases, etc… These areas should be well organised and inviting for the 

children. 

 

Early years 

Throughout the Early Years we aim to provide the children with many opportunities to 

experience a wide variety of texts. Nursery children are taught the skills outlined in the age 

appropriate reading strand of the Early Years Outcomes. There is also a real focus of sharing 

lots of books, talking about them, discussing the stories and characters so that the children 

develop a real understanding of text and a love of books and stories. In Reception we 
consolidate and build upon the early reading skills taught in Nursery and we also teach the 

skills from the Early Years outcomes necessary for a child to achieve a ‘Good Level of 

Development’ at the end of their Reception year. 
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Tolworth School  

Progression of Knowledge, understanding and skills in Reading. 
In Nursery, a typical 

pupil will: 
 Enjoy looking at books and rhymes  

 Have favourite stories, rhymes, songs, poems or jingles 

 Repeat words or phrases from familiar stories 

 Suggest how a story might end 

 Listen to stories with increasing attention and recall 

 Describe main story settings, characters and events 

 Show interest in illustrations 

 Recognise their own name and advertising logos 

 Look at books independently, holding them the correct way up and turn 

pages 

 Know that English is read from left to right 

In Reception, a typical 

pupil will: 
 Hear and say the initial sound in words 

 Link sounds to letters, naming and sounding the letters of the alphabet 

 Begin to read words and simple sentences  

 Use vocabulary influenced by their experience of books 

 Know that information can be retrieved from books and computers 

 

 Reading Early Learning Goal 

 Children read and understand simple sentences They use phonic knowledge to 

decode regular words and read them aloud accurately They read some common 

irregular words They demonstrate understanding when talking with others about 

what they have read. 

In Year 1, a typical pupil 

will: 

Word reading 

 Apply phonic knowledge and skills as the route to decode words 

 Read common exception words 

 Identify and learn to sight-read common exception words 

 Read books aloud, accurately, that are consistent with their developing 

phonic knowledge and that do not require them to use other strategies 

to work out words 

 Recognise and join in with predictable phrases 

 Relate reading to their own experience  

 

Comprehension 

 Re-read if reading does not make sense 

 Re-tell with considerable accuracy 

 Discuss the significance of the title and events 

 Make predictions based on what has been read 

 Make inferences based on what is being said and done 

 * Read aloud with pace and expression (eg pausing at full stops, raising 

voice at questions) 

In Year 2, a typical pupil 

will: 

Word reading  

 Continue to apply phonic knowledge until automatic decoding has 

become embedded and reading is fluent 

 Read most words quickly and accurately, without overt sounding out 

and blending, when words have been frequently encountered 

 Read ahead to help with fluency and expression 

 

 Comprehension 

 Read aloud with expression and intonation 

 Comment on plot, setting and character in familiar and unfamiliar stories 

 Recount main themes and events 

 Begin to comment on the structure of the text 

 Develop pleasure in reading and a motivation to read 
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 Listen to, discuss and express views about a range of poems, stories and 

non-fiction 

 Discuss their favourite words and phrases 

 Build up a repertoire of poems learn by heart 

 Make inferences based on what is being said and done 

 Predict what might happen based on what has been read so far 

 Answer and ask questions 

In Year 3, a typical pupil 

will: 

 

 talk about the book they are reading (e.g. recalling events and 

characters) 

 identify words that interest them and discuss them 

 ask questions about the book to help them understand it  

 work out what a character is feeling by their actions and use evidence to 

explain how they know 

 predict what might happen next using clues from the text 

 summarise what has happened in a paragraph/section of text 

 explain the organisation of a text (paragraphs, sub-headings, headings, 

inverted commas for speech) 

In Year 4, a typical pupil 

will: 

 

 Use a dictionary to check the meaning of words 

 Re-tell a short story they have read 

 identify words and phrases that interest them and discuss them 

 ask questions about the book to help them understand it (complicated 

text) 

 work out what a character is feeling by their actions and identify the 

parts of text that tell them this 

 predict what might happen next using specific detail from the text 

 summarise what has happened in a paragraph/section of text and 

identify themes 

 explain the use of words in a text and its meaning 

 explain how a text is set out and presented and the reason for this 

 join in with a clear, reasoned discussion about the text 

 

In Year 5, a typical pupil 

will: 

 

 Write or give a detailed book review including reasons why they 

would/wouldn’t recommend it 

 Discuss and compare events, structures, issues, characters and plot 

 Change their voice to add interest and meaning 

 read forwards and backwards to find the meaning of new words 

 predict what might happen next using specific detail from the text 

 talk about how authors use language and its impact (including figurative) 

 tell the difference between statements and facts 

 

In Year 6, a typical pupil 

will: 

 

 Discuss and compare events, structures, issues, characters and plot 

across two different texts (e.g  the same theme or type of character) 

 Summarise the main ideas of a paragraph/paragraphs, using key details as 

evidence 

 understand how language, structure and presentation gives meaning to a 

text 

 talk about how authors use language and its impact (including figurative) 

 show their understanding of a text through a detailed, evidenced 

presentation or debate 

 


