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The Federation of Tolworth Infants and Nursery School and Tolworth 

Junior School Policy for Special Educational Needs and Disability, 2013-

2014 
 

POLICY STATEMENT 

At our schools, we believe that: - 

• Every child has the right to be educated to their full potential 

• All children achieve best when their learning provision is matched to their needs and 

level of development 

• A child is deemed to have special educational needs when they need additional or 

different provision to support them in overcoming barriers to learning, or needs a 

significantly differentiated curriculum because of their high achievement (see More 

Able, Gifted and Talented  Policy) 

 

 

This policy was developed in Autumn 2013. All staff contribute to the development and 

operation of the policy, which is updated annually. 

 

The schools aim to:  

•  reduce as far as possible the difficulties that hinder pupils’ learning.  

•  enable all children to be successfully integrated into school provision and to achieve 

their full learning potential in a happy and supportive environment. 

• achieve early identification of children with SEND through effective assessment, 

observation and liaison with parents/ carers and professionals. 

• help, support and nurture all pupils to develop their personalities, skills and abilities 

• provide appropriate learning opportunities which makes learning challenging and 

enjoyable 

• provide equality of educational opportunity 

 

 

 

OBJECTIVES 

• To identify SEND as early as possible and ensure appropriate intervention in place to 

overcome barriers to learning and enable full access to an appropriately differentiated 

curriculum. 

• To raise attainment and improve progress of pupils with SEND 

• To clarify and promote practice that leads to successful inclusion and access for 

SEND pupils to ensure any discrimination or prejudice is eradicated.  

• To employ programmes and strategies effectively to support identified groups of 

pupils eg boys, FSM, EAL  

• To inform and involve parents/ carers and pupils in decision making and target setting 

• To build close links and partnerships with agencies outside school on behalf of children 

with SEND. 
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• To recognise, value and celebrate all pupils’ achievements. 

• To guide and support all staff, governors and parents in inclusion issues. 

 

 

 

 

 

 

 

Specialist Provisions 

 
Specialist Resourced Provisions for children with moderate to severe learning difficulties 
At our schools, Specialist Resourced Provisions for children with moderate to severe learning 

difficulties provides tailored individual and small group teaching for up to 12 children in Key 

Stage Two in ‘The Ocean’, 9 children from Reception and KS1 in ‘The Harbour’, and up to 4 

Nursery aged children in ‘The Lighthouse’. We recognise that there are some children with 

special needs who benefit from more specialised teaching and resources that cannot be 

provided in a mainstream school. 

The teacher in charge of the SRPs is responsible for ensuring that the pupils who access the 

resourced provisions have access to the appropriate education, therapies, resources and 

support to enable them to access the curriculum. 

The teacher in charge of the provisions offers outreach to other schools to assist them in 

the successful inclusion of pupils with moderate to severe learning difficulties across the 

Local Authority. 

 

Nurture group 

In Key Stage Two, the nurture group is a setting that links home and school providing 

children with the opportunity to develop emotional and social skills so that they can 

successfully access mainstream learning. The teacher and teaching assistant explore issues 

that impact on children’s ability to learn and provide extended support to parents. This is a 

medium term intervention for children already at the school and at school action, for up to 

four terms, with a maximum of six children accessing it at any one time. 

 

 

PROCEDURES 
 

In line with the Special Needs Code of Practice (2002), and with the Local Authority Special 

Educational Needs Policy and Strategy (2002-2005), we identify, assess, support and review 

children’s progress in four areas of need:   

• Communication and Interaction  

• Cognition and Learning 

• Behavioural, Emotional and Social 

• Sensory and Physical/Medical 



 4 

We use the London Joint Criteria for Statutory Assessment of SEND. Procedures in 

Kingston’s Special Educational Needs Policy and Strategy are detailed on the borough 

website for SEND. 
 

 

 

Class teachers are responsible for planning differentiated work and monitoring progress 

through ongoing and termly assessments, in accordance with the Assessment Policy. 

 

If there is concern over a child’s progress, the teacher should inform the Inclusion Manager, 

who will record it as a record of concern. The inclusion manager can be consulted for advice 

on strategies to support the whole class, small group or individual. 

 

If the child still does not make expected progress, concerns should be discussed at a 

meeting with the Inclusion Managers and parents/ carers. Parents/ carers must be kept 

informed and agree steps that are taken to meet the needs of their children. An appropriate 

additional support programme is put in place. The child’s name is added to the school’s SEN 

Register at Early/School Action stage. The school’s provision map shows the additional or 

different strategies employed in the school to meet a variety of needs. Progress should be 

monitored and reviewed by the class teacher, parents/ carers and the pupil, if appropriate, 

at least once a term, so that support can be evaluated. In some cases, half- termly review is 

more appropriate. According to the progress made, the child may no longer give concern and 

can be removed from the register, or continue to be monitored at School Action, or progress 

to the next stage.  

 

If a child’s needs are more severe or complex and they continue to make poor progress, they 

may need more individual or more specialist intervention. This stage is referred to as 

Early/School Action Plus. The Inclusion Managers and parents/ carers complete referral 

forms to request advice from appropriate professionals or agencies – eg speech and language 

therapist, occupational therapist, drama therapist, paediatrician.  

The pupil’s progress continues to be monitored at termly reviews with the class teacher and 

parents/ carers. Other involved professionals may be invited. A summary of the review 

meeting outcomes is recorded, with evidence of support strategies and progress achieved 

towards ‘small steps’ targets. Parents/ carers and children should be involved in reviewing 

targets, celebrating success and planning new targets. 

 

If sufficient progress is made, the child may then be monitored at Early/School Action, or, 

if outside professional advice continues, remain at Early/School Action Plus. If concerns 

persist and the child’s needs appear to require long term support, it may be decided, with 

advice from the Educational Psychologist and agreement by parents/carers, to move to the 

process of Statutory Assessment.  

 

Movement between stages should allow time for interventions to be effective.  In some 

cases, it is necessary to move more quickly through the stages, in order to ensure that 

children’s needs are met.  
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At the stage of SA+, the Educational Psychologist may carry out observations and individual 

assessment work in order to gather evidence of how the child’s learning can best be 

supported. Two SA+ reviews are usually held with the EP, parents/ carers, class teacher, any 

other involved professionals, Inclusion Managers or Teacher in charge of the Provisions. It 

may be that a referral for Statutory Assessment is appropriate. If the criteria are met, the 

Educational Psychologist will use the evidence gathered to write a SA+ report. The school’s 

Educational Psychologist is currently Denita Whitlock.  The Inclusion Managers or Teacher in 

charge of the Provisions then collects together relevant evidence eg pupil’s views, targets, 

minutes of meetings, reports from other agencies, and the school’s provision map, and 

completes a referral form and letter. The referral is presented to the Local Authority’s 

Statutory Assessment Panel, through the Administrative Caseworker. The SAP then decides 

whether or not to proceed with a full assessment of the pupil’s needs. The assessment is 

carried out according to statutory timescales. 

 

 

 

Parents/ carers are asked for their views and reports are compiled from all the agencies 

involved with the child. The Inclusion Managers or Teacher in charge of the Provisions is 

asked to collate the educational advice from school, including the views of school staff, the 

child and parents/carers, in order to identify the most appropriate support and provision. 

The Local Authority may grant a Statement of Special Educational Need, together with an 

appropriate ‘matrix’ of funding to support the child’s learning.  The Governing Body and 

Headteacher are consulted on whether the placement is appropriate. It is the school’s 

responsibility to manage and implement the requirements of the Statement. If a statement 

is not granted, the LA will issue a Note in Lieu, with recommendations for future support. 

 

A meeting to review the statement is held annually (Annual Review). The Inclusion Manager 

or Teacher in charge of the Provisions invites the parents/carers, child, class teacher and 

support staff as appropriate. Other involved professionals and a representative from the LA 

are invited to attend and to submit a report to be circulated two weeks before the meeting. 

The Annual Review recommends amendments and sets targets for the following year towards 

the objectives set out in the statement. The Inclusion Managers or Teacher in charge of the 

Provisions circulates the minutes for approval and sends the agreed recommendations to the 

Statutory Assessment Panel no later than ten days after the Annual reviews. Termly targets 

should ‘feed into’ the wider targets set at the Annual Review. 

 

These procedures are in line with the Kingston Borough SEN Policy and Strategy, 2002-

2005. 

 

All the children in the school’s Reception and Key Stage One and Key Stage Two Resourced 

Provisions, ‘The Harbour’ and ‘The Ocean’ should have statements, according to the service 

level agreement. The nursery provision, ‘The Lighthouse’ is an assessment placement, with a 

review held in the spring term to discuss if the placement in ‘The Harbour’ is appropriate or 

whether the Local Authority should seek a Reception placement which will be better suited 
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to the child’s needs. The Teacher in charge of the Specialist Resourced Provisions is 

responsible for the arrangements for statements and Annual Reviews for those children (see 

SLA).  

 

External Support 

The school has access to and buys back some additional external specialist advice and 

support from the Local Authority’s services. The school accesses specialist teaching, 

assessment of pupils’ needs and progress from these services. The Educational Psychologist 

and Education Welfare Officer are able to provide advice and guidance as well as assisting 

with the identification and assessment of pupils’ individual needs. 

 

External Support Agencies: 
• Occupational Therapy Service 

• Physiotherapy Service 

• Speech and Language Therapy service 

• Educational Psychology Service 

• Sensory Impairment Services 

• Social Services 

• Behaviour Support Service 

• Educational Welfare Officer 

• SPA 

• Drama Therapist  

• FASS/FACT 

• Paediatrician 

• Team for Disabled Children 

 

 

ASSESSMENT, RECORDING AND REPORTING 

Children with SEND are assessed and their progress tracked according to the school’s 

assessment policy, through observation, teacher assessment and testing, using school based 

or standardised tests (see Assessment Policy).  

 

An assessment to identify an individual’s specific area of need may be carried out using an 

appropriate assessment. These assessments will support the school and family to identify 

particular areas of need and to employ targeted support.  

 

• SNAP (Special Needs Assessment Profile for specific learning difficulties) 

• SNAP-B  (Special Needs Assessment Profile for Behaviour and Emotional Difficulties) 

• Diagnostic Reading Analysis 

• Diagnostic Spelling Analysis 

• Dyslexia screening test 

• Boxall profile 
 

Children’s progress is currently tracked on the ‘Moving On’ document in the Early Years 

Foundation Stage using Development Matters Ages and Stages. In Key Stage 1 and Key Stage 
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2, progress is measured according to National Curriculum level descriptors, or, in the case of 

children working towards National Curriculum levels, by P Scales. 

Progress made by pupils with moderate or severe learning difficulties who access the 

provisions in Key Stage two are tracked using CASPA. 

 

 

Class teachers are consulted by the Inclusion Managers each term, regarding any concerns 

and the children’s needs in their class. This information, together with school assessment 

information, is used to match additional or different provision to individual needs. Relevant 

information from home should be passed on by class teachers, following discussions or 

reviews of children’s progress. The next appropriate targets for the child may then be 

agreed.  

 

The SEND register is updated termly and copied to the Educational Psychologist. Termly 

SEND monitoring data from the Local Authority is available on the Kingsnet website. 

 

Annual Reviews for pupils with a Statement are timetabled according to the LA Policy. Class 

teachers and some TAs working with pupils with a Statement give a short written report and 

attend Annual Review meetings. 

 

SATs Arrangements 

The assessment co-ordinator is responsible for identifying pupils who may benefit from 

special arrangements for SATS, or in the case of children from the SRPs, do not take part in 

SATs. Some children may benefit from a scribe, a reader or a scribe. If pupils access this 

support as usual classroom practice, then this type of support will usually be sustained. 

Children with statements will access additional time in assessment situations as set out in 

the DFE’s Assessment Arrangements annual document. 
 

 

 

Provision Mapping and Individual Education Plans (IEPs) 

All children with additional needs or who access interventions will be highlighted on the 

Schools provision maps, which are updated termly. 

Only children with more complex needs will have IEPs in addition to the provision map.  IEPs 

will only record what is additional to, or different from, the differentiated curriculum plan 

which is in place for all children at the school. The strategies employed to support the pupil 

will be clearly outlined.  
. 

 

 

 

TRANSITION  

Links with preschool settings are fostered by the class teachers, Inclusion Manager and 

Teacher in charge of the Provisions visiting individuals and groups of children in feeder 

preschools and nurseries, as far as possible. Close links have particularly been developed with 

Surbiton Children’s Centre nursery. The Inclusion Manager and Teacher in charge of the 
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Provisions attend summer term review meetings for children, by invitation. Children have 

opportunities to see their new classroom and meet staff. Additional visits are arranged if 

necessary. Parents/ carers are invited to an evening meeting where they can discuss any 

concerns with the Inclusion Manager and Teacher in charge of the Provisions. Nursery, 

Reception staff and the Teacher in charge of the provisions make home visits in September. 

This ensures that information is available to support children as soon as they arrive at 

school.  

 

Within the schools, information is passed on to receiving teachers, accompanied by 

communication passports for children who have social communication needs or language 

difficulties. 

 

Discussion meetings take place between Year 2 and year 3 staff and between Inclusion 

Managers. Copies of pupils’ targets, additional reports, information and concerns are passed 

on, to ensure continuity of provision.  

For children at School Action +, an transition review is held with the next Key stage leader 

and parents. 

For pupils with a Statement, an annual review or interim review take place prior to transfer. 

The next Key Stage Inclusion Manager is invited to attend. Transition arrangements and 

specific recommendations may be made for the first year of the new Key Stage.  

As far as possible, similar arrangements are made for children transferring to other schools 

and at other times. 

For all children in Year Six who have additional needs, SEN records are transferred and 

individual pupils are discussed at the Annual LA transfer of information day. This is attended 

by the inclusion leader and the Year Six team leader. 

 

The Teacher in charge of the Resourced Provisions is responsible for organising transition 

reviews and support for those children as they transfer from Key Stage One to Key Stage 

Two, from Key Stage Two to Key Stage Three or to another setting. Advice from other 

professionals, eg speech and language therapist, occupational therapist will be sought. 

 

 

 

ROLES AND RESPONSIBILITIES 

 

The Governing Body and Governor for Inclusion  

The Governor for Inclusion is currently Lucy Hawes 

 

The Governing Body has a duty to:  

• ensure the necessary provision is made for children with SEND and  complies with the 

Code of Practice 

• ensure the policy and its related procedures and strategies are implemented and 

updated yearly. 

• ensure appropriate staffing, resourcing and agree and monitor funding arrangements. 

• monitor the progress of children identified with SEND. 
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• monitor the running of the specialist resourced provision according to the service level 

agreement 

 

 

Head teacher 

It is the responsibility of the Head teacher to: 

• Monitor the work of the Inclusion Managers & Teacher in Charge of the Specialist 

Resourced Provisions (‘Inclusion Team’).  

• Be aware of pupils with SEND and their needs. 

• Support the ‘Inclusion Team’ in monitoring provision for pupils with SEND. 

• Ensure the requirements of statements are fulfilled. 

• Ensure resources are effectively deployed to meet the needs of pupils with SEND. 

• Ensure the requirements of the service level agreement are met for the Specialist 

Resourced Provisions 

• Ensure pupils with disabilities are positively included 

• the policy and its related procedures are implemented 

• all staff are aware of their responsibilities under the policy and are given appropriate 

training and support so that they can fulfil their responsibilities 

 

 

 

 

The ‘Inclusion Team’ 

The ‘Inclusion Team’ includes the Headteacher, Rachel Nye, the Inclusion Managers, Harriet 

Dodson and Karen Harrison, the Teacher in Charge of the Resourced Provisions, Anita 

Maynard, Leader of behavioural emotional and social needs, Maria Baker, Nurture Group 

teacher, Leila White, Children and families coordinator, Linda Jackson.  The ‘Inclusion Team’ 

will liaise regularly with the Governor for Inclusion and report to Governing Body Meetings as 

required. 

 

 

 

It is the responsibility of the ‘Inclusion Team’ to: 

• Manage the SEND Register, and inform the governing body of the extent of SEND in 

the school. 

• Ensure that the Code of Practice is properly implemented throughout the school. 

• Liaise with outside agencies and arrange multi-disciplinary review meetings when 

necessary. 

• Maintain pupil’s records and a record of additional provision in the school (inclusion 

provision map) and monitor its effectiveness. 

• Monitor assessment and records of progress for individual children with SEND 

• Monitor positive access for disabled pupils  

• advising on appropriate curriculum provision for a diversity of pupils 

• providing advice, support and training to staff 
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• supporting staff in planning, assessing, target setting, monitoring and reviewing pupil 

progress 

• attending appropriate INSET on inclusion and disseminate good practice 

• keeping parents fully informed about pupil progress, inclusion activities and provision 

• manage and monitor the budget for inclusion 

• participate in cross-phase transition planning meetings 

 

Class teachers and support staff 

It is the responsibility of class teachers to: 

• Be aware that children have different educational and behavioural needs and 

aspirations and require different strategies for learning.  

• Enable all to access the curriculum by organising and managing a range of different 

teaching approaches and experiences, differentiated activities and outcomes and 

positive inclusion of pupils with disabilities. Children with SEND will need additional or 

different opportunities to minimise the barriers to learning that their difficulties 

present.  

• Assess the needs of pupils through observation, assessment and consultation with the 

family and when required other professionals. 

• Monitor and record progress and differentiate planning, incorporating pupil targets 

into daily activities, based on previous assessments.   

• Liaise with TA’s and support staff and inform them of issues and concerns. 

• Seek help and advice from colleagues to provide appropriately for pupils with SEND. 

• Write reports for individual pupils when requested eg for Annual Reviews 

• Attend reviews, contribute to the decisions made and implement advice from the 

Inclusion Team and outside professionals. 

• Keep an SEND section in their blue class assessment file (Infants), Inclusion File 

(Juniors), which is accessible to all staff working in the class. 

• The duties of the Teacher in charge of the Specialist Resourced Provisions also 

includes outreach work –see Service level agreement. 

 

 

Children 

• Children contribute to annual reviews and referrals for Statutory Assessment through 

the pupil voice questionnaires. 

• Where appropriate, pupils contribute to target setting. 

 

 

RESOURCES 

At our schools, well- trained and committed staff are a major resource. The schools aim to 

have as much additional adult support as the budget allows and there is a high level of 

training for individuals and for the staff as a whole. 

 

All the Specialist Resourced Provisions are furnished and have specialist equipment to cater 

for a variety of needs, as recommended by the EP, OT, Physiotherapist or Speech and 

Language Therapist. 
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Resources for general use throughout the school include: big puppets, games and equipment 

to develop hand-eye coordination and visual tracking, specialist IT equipment and 

programmes, easy speak microphones, sloping desks, move’n’sit cushions, pencil grips, 

‘bracelets’ to encourage correct pencil grip, chunky rulers, easigrip scissors, linetrackers, 

visual timers, lower case keyboard covers, Widgit software, weighted resources such as 

dolphins, lap pads and blankets etc. All classrooms use visual timetables and prompts.  

 

Small group teaching, individual work and review meetings take place both in class and in a 

variety of rooms including, ‘The Rockpool’, ‘The Beach’, ‘Nurture Room’ and ‘Conference Room’. 

 

SEND information on a variety of conditions and syndromes is stored in the filing cabinet in 

the staff room and the Inclusion Managers rooms.   

 

Pupils with SEND have individual files kept by the Inclusion Manager, which are available to 

teachers. The Teacher in charge of the Resourced Provisions holds the records for those 

children and will share information with class teachers. 

 

ACCESSIBILITY  

The schools have action plans for access arrangements for pupils with disabilities. New 

building work complies with the SEN and Disability Act, Sept 2002. The school is accessible 

to wheelchair users.  Toilets are accessible to pupils with disabilities. The medical rooms are 

made available for pupils with medical needs. There is adequate space for children to move 

around classrooms and corridors and where appropriate there are ramps into classrooms 

from the playground. The new canteen facility is equipped with a lift. Strategic planning for 

the admission of children with disabilities includes a reserve of funds to accommodate 

prospective pupils. The Governing Body will consider each individual need. 

 

The schools have an accessibility policy and action plan, which complies with the Equality Act 

2010.  Teachers teach specific skills to all pupils to ensure that pupils with disabilities are 

successful eg use of Makaton throughout the school, tailoring whole class exercises so that 

individual needs are addressed through a whole class approach 

 

EQUAL OPPORTUNITIES 

Every child has the right to education and to achieve their potential. The purpose of this 

policy is to support equal access to learning at our schools. This is in line with our Equal 

Opportunities Policy and Mission Statement. We believe it is our responsibility to minimise 

the disadvantages that children with SEN and disability face and we are committed to 

providing the best support our budget and skills permit for those children in our care. 

Our admissions policy allows priority to be given to pupils with special needs who have a 

Statement or undergoing Statutory Assessment. 

 

STAFF DEVELOPMENT 

The Governing Body will monitor the provision of in-service training for staff in relation to 

SEND, through the school improvement plan. The school will endeavour to ensure staff are 
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able to meet all children’s needs by providing appropriate resources and training, linked to 

the SDP and professional development targets. 

 

SPECIALIST STAFF 

We have a range of staff who worked with children and advice teaching and support staff.  

These include; 

• The Inclusion Team attend termly LA SEND training and additional courses as 

appropriate 

• Nurture Trained Staff 

• ELSA’s (Emotional Literacy Support Assistants) 

• SCIP and S+L Trained Staff 

• Speech and Language Therapist 

• Occupational Therapist 

• PECs and TEACCH trained member of staff 

• Makaton trained staff 

• Train the Trainer member of staff – Circle Time  

• Dyslexia trained member of staff' 

• Cool Connections with Cognitive Behavioural Therapy: Encouraging Self-Esteem, 

Resilience and Well-Being in Children' trained member of staff 

Key members of staff have had training in sensory integration, Down Syndrome and ASD.  All 

staff who work with children who requires therapies have ongoing training from suitably 

qualified therapist. 

 

 

PARTNERSHIP WITH PARENTS 

Our Schools recognises that parents play a critical role in their children’s education and that 

children make the most effective progress when home and school work together in 

partnership. The school has a duty to inform parents of concerns about their child and 

parents must be fully involved and informed about any intervention or programme of support 

so that active partnership is encouraged. Similarly, parents should be able to communicate 

any concerns or information to support their child’s education and be confident that they are 

listened to.  

 

In any event of a communication breakdown or disagreement, complaints should be referred 

to the Headteacher. 

 

Teachers should advise parents of the SEN Parent Partnership Service and the Disabled 

Children’s Service, who can be contacted as a source of impartial information, advice and 

support.  

 

 

Disabled Children's Information & Advice Service 
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The Parent Partnership Service a part of EnhanceAble Children's Services , (managed by 

EnhanceAble) listens to and represents the views of parents who have children with Special 

Educational Needs in the Royal Borough of Kingston.  

They offer free, friendly, impartial and confidential advice and support on: 

• SEN provision, 

• Statements, 

• Annual reviews, and 

• Any other aspects of your child's experience of education in the borough.   

 Contact: 

Parent Partnership Service 

EnhanceAble Children's Service 

Moor Lane Children and Young People's Development Service 

The Moor Lane Centre 

Moor Lane 

Chessington 

Surrey 

KT9 2AA 

Tel: 

020 8547 6200 

Email: 

anne.frayda@enhanceable.org 

Website: 

www.ehanceable.org/ 

 

 

 

WIDER CURRICULUM SUPPORT 

We ensure that all children with SEND receive a personalised curriculum, this may include 

additional support and activities including; 

• Swimming 

• Adult support for in and after school clubs 

• Access to groups at our local school for children with severe learning difficulties/ASD 

• Listening Dog 

• Kingston University and Private company – Creative Arts Days 

• Bikeability  

• Families are signposted to LA groups 

 
OTHER INFORMATION 
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The school has developed as an extended school setting, with a Children’s centre, breakfast 

club, after school club as well as the Specialist Resourced Provisions for children with 

moderate to severe learning difficulties. The school has additional classes in the current 

Reception, Year 2 and Year 4 cohorts. The schools inclusive approach continues to permeate 

through all ongoing development. 

 

EVALUATING THE POLICY 
The effectiveness of the SEND policy will be reviewed annually. Evidence will be collected to 

ensure that the policy has had a positive impact upon the schools culture, practice and 

provision, and as a result, curriculum access has been enhanced, leading to pupil progress and 

development. 

 

We measure the success of our policy through: 

• Analysing pupil performance data  

• Monitoring punctuality and attendance 

• Monitoring children’s behaviour and supporting them with appropriate interventions 

• Monitoring pupils who were raised as a concern at termly reviews with the Inclusion 

Managers 

• Monitoring the numbers of pupils on the SEND Registers termly 

• Monitoring the numbers of children who have moved from statement to SA+, SA+ to 

SA or who no longer access SEN provision 

• Improvement in the quality of teaching and learning 

• Impact of teaching assistant support in raising pupil attainment 
 

 

 

 

Karen Harrison, Harriet Dodson and Anita Maynard 

October 2013 
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